
KYMENLAAKSON AMMATTIKORKEAKOULU 

University of Applied Sciences 

Master’s Degree Programme in International Business Management 

 

 

 

 

 

 

 

 

 

 

 

 

 

Hugh Clack 

 

STUDENT INDUCTION STRATEGIES 

 

Master’s Thesis 2009 

  



  



DEDICATION 

For MC 

This work is dedicated to my loving wife Marjaliisa Clack, whose constant 

loving support, and plates of sandwiches and cups of tea afforded me the time 

to sit, read and write. The numerous reassuring affectionate hugs and 

occasional glasses of wine were highly welcome interruptions. 

 

Hugh Clack, Kuusankoski, 23 November 2009 

 

  



  



ABSTRACT 

KYMENLAAKSON AMMATTIKORKEAKOULU 

University of Applied Sciences 

Master’s Degree Programme in International Business Management 

 

CLACK, HUGH STUDENT INDUCTION STRATEGIES 

Master’s Thesis 105 pages including 29 pages of appendices 

Supervisor Ulla Puustelli, Senior Lecturer 

Commissioned by Kymenlaakson ammattikorkeakoulu UAS, Business 

November 2009 

Keywords induction, orientation, retention, strategy, students, induction plan, 

HRM, international, action based research 

 

The introduction of new students to the study environment is an important 

stage that will give the first impression to students. This can have a profound 

effect as to whether students will be satisfied with their chosen degree 

programme and university, and whether they will stay during the first year. 

The main aim of this thesis was to show how a structured student induction 

strategy could be implemented in such a way as to ensure that students will 

be satisfied with the first impressions of their study-life and hopefully to 

increase retention rates of student numbers especially during the first year. 

The main method for this research has been action based using one particular 

group of students as a focus group. Further research looked at universities in 

the UK as a small benchmark investigation. Other sources of information were 

based on education and HRM strategies. 

The main conclusion highlights areas in induction that need attention. It also 

shows that foreign students may need a separate or more involved induction 

programme due to cultural differences. The induction processes were 

developed as part of this research. Suggestions are also given for future 

development. One result of the study was the introduction of an induction 

checklist that has now been taken into use by student counsellors. 
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1 INTRODUCTION 

University of applied science Bachelor level degrees in a foreign (non-

domestic) language have been on the increase in Finland since the first 

introductions in 1996. In most cases, the language of education offered is 

English. Of the 26 universities of applied sciences, 25 offer one or more full-

time degree programmes taught entirely in English (information gathered from 

each university website). For students, studying for a degree in a language 

other than their native language brings many challenges, and when the 

country in which they are studying is also strange to them, it is obviously more 

challenging. 

For educational institutions offering education in a foreign language, there are 

many different kinds of challenges to overcome. Where institutions are 

offering education to students in more than one language, the student body 

quickly becomes a mixture of many nationalities with students studying 

permanently at that institution or as part of an exchange programme. Also, in 

many cases, there can be foreign lecturers as part of the normal teaching staff 

and as part of exchange programmes. 

1.1 Research objective, scope and development plan 

At present Kymenlaakso University of Applied Sciences (KyUAS) has two 

Bachelor level degree programmes that are carried out in English and one 

part-time Master’s level degree programme for full-time professionals. The 

International Business Programme (BBA) as described in this work, the 

Degree Programme in Design (BA) which started in 2008, and the part-time 

International Business Management Programme (MBA) which started in 2007. 

The objective for this thesis is to look at the International Business programme 

of KyUAS to determine what the challenges are for the organisation and for 

full-time degree students by having education in a foreign language, namely 

English. The main focus is on how students are first introduced to their 

studies, and thereafter supported and encouraged during the first year of 

studies. The intention of this work was to help find a strategy to reduce the 

number of student resignations, in particular during the first year. The 
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research briefly looks at Human Resources Management induction strategies 

to see if they can be compared to the ways in which students are introduced 

to studies at university. The development plan can be seen from Figure 1. 

The final outcome of this research will bring improvements to the induction of 

students into the International Business programme through the changes 

implemented during the first orientation period. The development of student 

induction can also lead to suggestions for other foreign language programmes 

that are being introduced in the organisation. 

Students are studying full-time with the goal of obtaining a Bachelor’s level 

degree that will increase career opportunities. As the whole degree is studied 

in English, with students coming from all over the world, it is very international. 

One of the main reasons given by non-Finnish (mainly Asian) students for 

studying in the International Business programme at KyUAS is that a degree 

obtained in English in a European country is highly valued. A recent report 

conducted by Niemelä (2009, 30-34) on behalf of OTUS Student Union 

Research Foundation, looks at, among other things, why foreign students 

have chosen to study their Bachelor degrees in Finland. The report lists some 

of the main reasons as:  

• to study in an international group 

• to visit another country 

• to work abroad in the future 

• a degree obtained abroad is more useful in the global job market than 

a degree at home 

• the belief that a foreign degree programme is taught at a higher level 

than at home 

• previously studied in English 

• to improve language skills 

• free education 

It is important for the university to retain as many students as possible that will 

go on to graduate as this is a large source of income for the university. When 

students resign from their studies during the normal study time the university 
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looses financing from the government, so therefore the financial incentive for 

the university to retain students that also go on to graduate is extremely high.  

 

Figure 1: Outline of development plan 
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1.2 Research method 

As I am directly involved in student induction for international students through 

my role as Student Counsellor, I have chosen to use action based research as 

the main method for conducting this work. Action research is defined by 

Reason & Bradbury (2008) as an interactive process of inquiry that takes 

problem solving actions implemented in a context of collaboration and also the 

gathering of data at the same time. These actions are then analysed in order 

to explain the reasons they exist and to be able to shape personal and 

organisational change. 

A further definition by Kemmis and McTaggart (1988, 6) link the words ‘action’ 

and ‘research’ to show that it truly defines the essence of the approach. 

The linking of the terms ‘action’ and ‘research’ highlights 

the essential feature of the approach: trying out ideas in 

practice as a means of improvement and as a means of 

increasing knowledge about the curriculum, teaching, and 

learning. The result is improvement in what happens in the 

classroom and school, and better articulation and 

justification of the educational rationale for what goes on. 

Action research provides a way of working which links 

theory and practice into the one whole: ideas-in-action.  

The model of the action research process by Kolb (1984) shown in Figure 2, 

illustrates how action research can be used as a learning tool. The researcher 

can ‘step into’ the process at any stage, as long as the cycle is performed in 

order. 
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Figure 2: Action research cycle as a learning process, based on Kolb (1984). 

Eriksson and Kovalainen (2008, 193) explain that action research is 

observation of a particular problem and the solving of it through the process of 

intervention, and further observation. It is also mentioned that action research 

is a suitable method to be used for a situation that needs to be observed over 

a period of time, or to be able to understand change processes, or problem 

development, and to be able to reflect on the changes in order to learn from 

them. They further point out that: 

Action research is not technically a research ‘method’, 

rather it should be understood and addressed as an 

approach to such research that requires involvement, a 

close relationship to the research object and participation 

as key starting points for research activities, and uses 

different methods in acquiring knowledge, in the research 

process and in problem solving. 

As most of this research has been done by observations of the problem, 

interacting with those that are part of the problem, implementing changes, 

reflecting, and implementing new changes, this method can clearly be a 
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beneficial approach and one that is most suited to this research (see Figure 

3). 

 

Figure 3: Main action based research outline 

This work also includes case studies of induction practices in UK universities. 

Background information also has been obtained through informal discussions 

with relevant colleagues throughout the whole of the research. 

1.3 Literature used in this research 

The majority of literature used in this research has come from publications 

based on research in higher (university level) education. As the topic itself is 

directly related to higher education most publications have been produced by 

other universities or researchers at universities. It was noticed when cross-

referencing the material, that many authors are referencing each others’ work 

so the conclusion may be that material directly related to the subject matter is 

limited but reliable. Also literature related to HRM strategies has been 

included to this work. The literature review in Table 1 shows some of the main 

literature used and the reasons for inclusion in this work. The reference list at 

the end of this work gives full and detailed information of all works used.  
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Table 1: Literature review 

Topic Authors Relevance to this work 
HRM ACAS. CIPD. 

Marchington & 
Wilkinson. Reach It. 
Thio. Thomas. Tyson 
& York. 

Induction strategies in organisational 
development and how structured planning 
and implementation motivates and helps 
retain employees. I have included these 
as I believe that there is a direct 
comparison between how organisations 
work with employees and how 
universities work with students.  

Induction BBC News. Billing. 
Cook, Macintosh & 
Rushton. Forrester, 
Motteram, 
Parkinson, & Slaouti. 
Frame. Indoctrinate 
U. Kolb. Roberts & 
Trotter. Schofield & 
Sackville. Shobrook. 
University of 
Portsmouth. 

Research into the induction of students in 
universities and many case studies 
conducted in a similar way to this 
research. As this is the main theme of this 
work these of course are the major 
literary works whose relevance is this 
most important. 

Higher 
Education 
& Retention 
of students 

Ashton-Yamnikar. 
Barber & Hassanien. 
Niemelä. Renfrew, 
Tomkinson & 
Warner. Ryan. Tinto. 
Yorke. 

General research into changing practices 
in higher education. It is essential to this 
work to discover new methods for 
motivating students in their education. 
These works look at new practices and 
ways to help motivate and encourage 
students. Why students resign their study 
places and how changes in institutional 
practices could help to reduce this. One 
of the aims of this research is look at 
ways to reduce the number of student 
resignations in the first year so these 
works are of major importance. 

 

  



18 

1.4 Limitations, reliability and validity of the research 

As the research mainly looks at ways to improve the induction of full-time 

degree students in the International Business programme of KyUAS, the 

method of testing implemented changes can only be done on a yearly basis 

as the programme starts only once per year (at present each spring, but in 

2010 it will change to autumn). This means that the changes needed to be 

introduced in winter 2008/2009, and then the research looks at whether the 

changes had any effect in the spring programme of 2009. Also the situation as 

of autumn 2009 regarding the number of retained students is taken into 

consideration and compared with previous years, but conclusions reached as 

to the reasons for the higher amount can only be regarded as speculative, as 

there may be many factors affecting this. 

Other changes introduced in the programme mainly take place once per year 

and as the next group of International Business students will not start their 

studies until autumn 2010, only time will tell if the changes are really 

significant to retain student numbers.  

Another limitation of the research refers to the number of students that resign 

their student place during the first year of studies in the fact that the statistics 

generated by the student registration system do not distinguish between 

students that have been active during their first year and students that have 

not actually begun their studies even though they have registered as present. 

For this reason the statistics given in chapter 5.2 related to the number of 

students resigning from their studies may seem greatly exaggerated, i.e. the 

actual number of students (attending courses) that make a conscious decision 

not to carry on with their studies (resign from KyUAS) in the International 

Business programme is much smaller than statistics show.  

As action based research relies on observations and interventions, the 

concept of whether the research is valid or reliable is difficult to define. 

Eriksson and Kovalainen (2008, 202-205) express the view that action 

research is on the one hand extremely difficult to validate, but on the other can 

be considered more reliable than other kinds of qualitative research. The main 

issue seems to be that as the researcher is a part of the process being 
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researched (or observed) then they are part of the problem. This gives rise to 

the issue of partiality and impartiality. However, it is also pointed out that the 

very nature of action research being so involved and solving real-life problems 

lends itself to increased validity as it is reporting the facts of the matter as they 

exist. The empirical part of this research work has been carried out with the 

intended focus group and inside the organisation to be developed through 

observations, discussions and meetings with the actors concerned. Also 

changes have been introduced to induction and the results observed. The 

student groups that are the main focus of this study have been used to obtain 

information directly related to their induction through various activities and 

feedback sessions. All information received has been recorded in writing and 

the original material used and given by students as described in chapter 5 has 

been saved. Therefore, this work can be considered as reliable and valid. 

Many of the development ideas outlined in this research have actually been 

put into practice. However, due to the limitations mentioned above, the claims 

in improvements made regarding the retention of students are mainly 

suggestive rather than confirmed. The observations and data collected for the 

empirical study are presented in chapter 5. 

One of the problem areas is comparing HRM strategies with university 

strategies. Whereas employees of an organisation are rewarded for their work 

in the form of a salary, students are rewarded in the form of credits toward 

their final degree. This comparison may be criticised due to that very fact. 

However, students do indeed they get paid to study in the form of student 

benefit (study support), they also need to abide by the rules of the 

organisation (the university), and are involved in R&D projects. So in my 

opinion the comparison can be made, albeit tenuously.  

One other criticism may be of the reference and comparison to UK 

universities. In the UK students need to pay for studies (the opposite of 

Finland) and therefore could be regarded more as ‘customers’ than 

‘employees’. Therefore it would seem that the research mentioned in chapter 

4 in that regard may seem somewhat incomparable. However, I again believe 

that as UK universities are also experiencing difficulties in the retention of first 
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year students, and this directly affects their finances (loss of tuition fees), it 

can be considered as comparative.  

This research does not look at the induction of exchange students, as these 

are treated as a separate group at KyUAS, and they have different needs from 

full-time degree students. The International Office of KyUAS takes care of all 

matters related to exchange students and is not involved with the induction of 

full-time degree students. 

1.5 Proposals for further studies 

There could be follow-up research carried out in 2010 and 2011 to see if the 

situation regarding the number of first-year resignations has improved. This is 

a major problem at the moment as the research herein is limited by time as 

explained above. It is my own intention to conduct this kind of research as part 

of future pedagogical studies. 

Further studies could also investigate whether the induction strategy can be 

used in or adopted for other organisations other than universities, especially 

where foreign nationals may need some other form of induction to local 

employees. 

Further research could possibly take the idea of the student induction checklist 

outlined in chapter 5.5 and find ways to integrate it further into the existing 

systems used by the university and possibly extend the use to the full 3.5 

years study period. In this way the student would have a complete log-book 

that could act as a guide during their studies, with certain checkpoints along 

the way, in much the same way as an employee has an induction and training 

record. 
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2 ORIENTATION, INDUCTION, INITIATION OR INDOCTRINATION? 

Even though the term ‘induction’ has been mentioned in the introduction, for 

the purposes of this research it was still necessary to decide on the term to be 

used to describe the process that students go through when they begin their 

studies. At present, the term “orientation” is used in many universities in 

Finland, and also by KyUAS, in both English and Finnish. The term is even 

used as the title of the course by which students become familiar with the 

practices of the university. But is it the appropriate term to be used in the 

context of this work? Can something more defined give a better 

understanding? 

To this end, I have identified three other terms that I feel would be the nearest 

to describing all of the ‘orientation processes’ that students go through during 

their first year: 

• Induction 

• Initiation 

• Indoctrination 

2.1 Orientation 

As mentioned above, ‘orientation’ is currently used in many universities in 

Finland. The Oxford English Dictionary (OED, 2009) defines it as: The process 

of familiarizing a new or prospective student, recruit, etc., with the content of a 

course, the basics of a subject, the nature of college life, etc. Also: a course 

intended to provide such familiarization. There is also a notation that confirms 

the term is mainly used in North America, and that the origin is from the United 

States. A further explanation states the use in the US as orientation course, or 

orientation programme and this is in fact what is used in KyUAS. However, as 

the title of this work suggests, it is necessary to look at a much wider area to 

find a better way to define a strategy, but the word orientation could still be 

applied to the course that is taught in relation to the studies. 

An example of the use of the word ‘orientation’ in a HRM context can be seen 

from Reach It (n.d.) a company offering human resources and organisation 
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development solutions. They class orientation and induction as being one and 

the same, and on their website under the title Orientation and Induction they 

say: 

Orientation of new employees is one of the most important 

aspects in retaining talent. It assists them to understand 

the various aspects of the organization, such as its 

mission, vision, its values, policies, procedures, and 

structure. A little time and effort taken to assist new 

employees to “fit in” is a wise investment, as such a 

programmes will enable them to function more efficiently 

and effectively within a short frame of time. Lack of 

orientation for new employees can lead to confusion, de-

motivation, conflict, and poor performance. 

2.2 Induction 

A definition of the word ‘induction’ according to OED (2009) is: The action of 

introducing to, or initiating in, the knowledge of something; the process of 

being initiated; introduction, initiation. If we take this further and look at the 

word ‘initiation’ we see Formal introduction by preliminary instruction or initial 

ceremony into some position, office, or society, or to knowledge of or 

participation in some principles or observances; hence generally, Admission to 

the knowledge, or instruction in the elements, of any subject or practice. 

Another definition relating to the work environment according to a report 

published by the Chartered Institute of Personnel and Development (CIPD 

2006):  

The term ‘induction’ is generally used to describe the 

whole process whereby employees adjust or acclimatise 

to their jobs and working environment. As part of this 

process, ‘orientation’ can be used to refer to a specific 

course or training event that new starters attend… 

In relation to education, the term ‘induction’ is also explained by Cook, 

Macintosh and Rushton (2006, 7) in that they have separated it into two parts 
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namely ‘Early Induction’ and ‘Extended Induction’. They explain that a 

standard dictionary definition is difficult to use for practices carried out in 

educational environments. They describe early induction as the time when 

students first begin their studies and also mention that it is often referred to as 

orientation. As for extended induction, it is a longer-term assimilation of new 

students into the ways in which the institution operates, particularly as it 

relates to its teaching and learning methods. Extended induction is the topic of 

a second work by those authors. 

For the purposes of this thesis, ‘induction’ then would seem to fit with the 

process by which students begin their studies with the introduction into the 

practices of the university and its rules and regulations. Students are indeed 

given formal introduction through preliminary instructions and also through 

continuing instruction throughout their first academic year (Orientation 

Studies). Also, students are at the same time introduced to the ‘society’ of 

academia. 

2.3 Initiation 

For my own purposes, I favour ‘induction’ over ‘initiation’ as the Encyclopædia 

Britannica Online (2009) defines ‘initiation’ as …the rites, ceremonies, ordeals, 

or instructions with which one is made a member of a sect or society or is 

invested with a particular function or status. This to my mind would point to a 

more formal introduction into becoming a ‘member’ of a certain society, and 

seems to have very religious or even ‘dark’ undertones, such as “…he was 

initiated into the secret order” (Anon). Indeed, a BBC News (2008) report 

related to initiation ceremonies in universities in the UK states that Initiation 

ceremonies have become traditional in UK universities and are normally 

organised by student sport clubs for first-year undergraduates. The report 

goes on to explain the degrading activities that new students are expected to 

perform and that many universities have condemned the practice. One 

university expressed the opinion that those students encouraging initiation 

ceremonies could be disciplined. It would seem from this that ‘initiation’ is 

therefore certainly not appropriate to describe the strategies outlined in this 

work. 
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2.4 Indoctrination 

Indoctrination is not what one would immediately think of in the context of 

university studies, but it is one that has to be considered. OED (2009) defines 

it as Instruction; formal teaching. Also spec., the ‘instruction’ of prisoners of 

war, etc., in Communist doctrines, ideas, etc. For the purposes of introducing 

students to ‘life as a student’, I suppose one could argue that there is a certain 

amount of indoctrination. However, there is a side note that this term has an 

equivalent meaning: brainwashing. Students are not ‘indoctrinated’ to the 

university system for the purposes of introducing their studies, even though 

there is instruction and formal teaching, the negative connotations of the term 

‘brainwashing’ are extremely strong. There have also been many negative 

reports related to ‘indoctrination’ at university in a similar way as ‘initiation’. 

The website Indoctrinate U (n.d.) explains how many American universities 

are ‘indoctrinating’ and ‘brainwashing’ students as described below:  

Speech codes. Censorship. Enforced political conformity. 

Hostility to diversity of opinion. Sensitivity training. We 

usually associate such things with the worst excesses of 

fascism and communism, not with the American 

universities that nurtured the free speech movement. But 

American higher education bears a disturbing 

resemblance to the totalitarian societies that are anathema 

to our nation's ideal of liberty. …Indoctrinate U, reveals the 

breathtaking institutional intolerance you won't read about 

in the glossy marketing brochures of Harvard, Berkeley, 

Michigan, Yale, and hundreds of other American colleges 

and universities. 

Therefore it is clear that this term cannot be used to describe the strategic 

development processes explained in this work. 

2.5 Chapter summary 

It would therefore seem that the word ‘induction’ is indeed the one to use in 

this context, rather than any of the others mentioned above. However, the use 
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of the word ‘orientation’ can still apply in the context of the course that is 

actually taught, e.g. in KyUAS there are Orientation Studies, as explained 

above. 
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3 INDUCTION STRATEGIES 

3.1 HRM strategies of induction 

In most organisations, new employees are usually given some kind of 

induction to introduce them into the working practices and culture of the 

organisation. However, according to Dan Thomas (2006), companies in the 

United Kingdom are wasting vast amounts of money due to inefficient 

induction processes, whereby the first week of a new employee starting the 

job is unproductive. The Advisory, Conciliation and Arbitration Service (ACAS 

2005) produced a factsheet regarding induction training, where it is pointed 

out that an inefficient induction programme will lead to poor performance, low 

satisfaction, absenteeism, and resignation, among others. 

The CIPD (2009) mentions induction checklists as being extremely useful and 

outlines how they should be designed, implemented and checked. One of the 

elements suggested is a ‘pre-employment’ checklist that gives some basic 

instructions mainly regarding conditions of employment and information about 

the company. The rest of the checklist should form part of the induction 

programme once the employee arrives at the workplace, usually in the form of 

a structured course. This is backed-up by Thomas (2006) who suggests that 

some form of checklist could be utilised so that new employees could go 

through some of the basic organisational practices before entering the 

workplace, in that way they would be ‘up-to-speed’ on the very first day. The 

ACAS (2005) also point out that having a well designed checklist for new 

starters will help both the employee and the employer, the employee being 

prepared for what is to come and the employer having an employee that is 

already familiar with the practices of the organisation. 

3.2 Induction crises in HRM 

Tyson and York (2000, 139-145) regard induction as being a crucial aspect of 

any management strategy. They point out that general industry statistics 

indicate a high turnover of employees in the first year of their employment. 

They refer to this as the Induction Crisis and it is illustrated by the Wastage 

curve in Figure 4. They go on to explain that people have problems adjusting 
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to a new and unfamiliar social environment and can feel lonely and 

disorientated. 

 

 

Figure 4: Wastage curve (Tyson & York 2000, 139). 

Where HRM induction strategy towards employees and university induction 

strategy towards students differ however, is shown by Thio (2000) in that 

organisations are often looking for long term commitment from employees. 

Also, it is sometimes beneficial to the organisation to have employee turnover 

as it makes way for new employees and career progression. However, she 

does point out that high and unexpected turnover can be a reflection of 

negative job attitudes and low staff morale. Also, having employees leaving an 

organisation can reflect badly on the organisation and also disrupt the work of 

other employees. 

3.3 Social induction 

According to Marchington and Wilkinson (2005, 189), induction starts with 

recruitment and leads into continuous development. They explain also that 

new employees are socialised into the organisation. This then would 

emphasise the need for people in a new and unfamiliar situation such as a 

new job to get acquainted with others as soon as possible to form social ties 
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and friendships. Indeed Abraham Maslow (1954, cited in Jobber 2004, 83) 

showed in his Hierarchy of Needs (Figure 5) regarding human motivation that 

social needs are quite important and include belonging, love, family, 

friendship, companionship, esteem, status and acceptance in groups. These 

are all traits that one could associate with the workplace and a university. 

 

Figure 5: Maslow's hierarchy of needs (Maslow 1954, cited in Jobber 2004, 

83.)  

It would seem then that students have a definite social need to assimilate into 

a group of their peers at university. The approval and acceptance of peers 

would be a natural desire, as would the status that academic achievements 

bring. This would of course progress to self-actualisation when a student 

graduates, but of course there would be much higher aspirations such as 

finding a career. 

Therefore, based on the information above, one major way in which to 

increase the motivation of students and decrease student resignations, 

especially during the all-important first year, would be to help them with 

integration and socialisation. 
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3.4 Why have induction at university? 

It is important to have a clear and structured induction strategy at universities 

to help promote the integration of students to their academic life to reduce any 

kind of culture shock. Students in many cases are living away from their 

homes and families, more often than not for the first time. For many 

international students the situation is of course multiplied. Not only do they 

have to come to terms with living away from home, but so far removed from 

home in a strange country. They [international students] will need to contend 

with a new language, a very different culture from their own, and deal with 

people from varied cultural backgrounds. It is not surprising then that in my 

role as student counsellor I have often experienced that international students 

tend to need more support than national [local] students. 

Barber and Hassanien (2007) describe how students need to feel that their 

chosen university and degree programme was the correct choice if they are to 

remain until the end of their degree. Their research indicates that having clear 

induction strategies especially in relation to the first week and year can help 

facilitate this. Yorke (2000) also relates how it is important to have an 

induction strategy whereby the environment of the university is perceived by 

students as supportive and friendly. The first year is the most important for 

students and support must be given at this time. It is also important that social 

aspects must be considered in relation to studies. Billing (1997) proposed that 

the first week of starting studies at university is the most influential and that 

concentration should be on non-academic activities during this time. 

In research regarding student retention strategies, Renfrew et al. (2002) 

suggest that one of the main factors that should be looked at is in the 

recruitment stage. Students should be made more aware of exactly what it is 

the university offers in terms of education so that they can make an informed 

choice as to their degree programme. Also, students have no real conception 

of the learning methods in use at university today, especially where the focus 

may be on applied or problem-based learning. 

Tinto (1993) produced a model (Figure 6) of understanding how students 

progress through higher education and the influences on them which may lead 
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to resignation. The model clearly shows that a social system plays a major 

role in whether or not students can integrate into the university system and 

into the social context that goes with being a student. This appears to be 

confirmed by Roberts and Trotter (2006) who say that it is during the induction 

phase when students meet and socialise with each other, forming tentative 

relationships. Therefore this should be encouraged rather than merely 

providing academic information.  

 

Figure 6: Tinto's model of student progression in higher education (Tinto 1993) 

3.5 Induction crises in universities 

According to Dr Philip Frame (2001) certain factors in higher education have 

meant that both universities and students are facing what he calls an Induction 

Crisis similar to that seen in HRM practices: 

• Increasing student numbers 

• More degree programmes 

• More choices 

• Differing abilities in the student group 

• Outside pressures on students, e.g. working and studying 
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Frame (2001) goes on to explain that universities that do not recognise how 

the induction process has become more complicated, and do not have a 

planned strategy to deal with more involved induction, will ultimately end up in 

a crisis that is harmful for both students and the university. 

Yorke (1999) conducted an analysis of students that had resigned from higher 

education in the UK and found that among the reasons given were:  

• Poor quality of the student experience  

• Inability to cope with the demands of the programme 

• Unhappiness with the social environment 

• Wrong choice of programme 

• Matters related to financial need and  

• Dissatisfaction with aspects of institutional provision. 

From this it can be assumed that how students are introduced to academia at 

the beginning of their studies leaves a significant impression that may 

influence later decisions such as the continuation of the programme.  

The research of induction practices in higher education conducted by Frame 

(2001) found that they ranged from being strategically managed and the same 

throughout the institution, to being conducted at a more ‘local’ level according 

to programme or course specific needs. The one thing that remained constant 

was that they were all designed to quickly assimilate new students into the 

practices and procedures of the institution. 

3.6 Coping with difficulties 

For the university, when any new students start their studies, there are going 

to be difficulties. If students are having problems with acclimatising to the 

university or their studies, there is a need for someone to help. When there 

are international students the problem usually manifests itself in cultural 

differences. Rushton et al. (2006) state that international students need 

specific support. They have identified three activities that should be included: 

English language skills need to be assessed and if necessary a pre-sessional 

intensive course should be taken; a way for students to integrate into living in 

the local community; some kind of orientation before academic studies begin 
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to assist with familiarising themselves with the university and cultural 

differences. 

Niemelä (2009, 35-53) reports that cultural and social problems are something 

that presents a challenge to foreign students. Some of the comments 

mentioned by students in the report relating to integration problems are: 

• Unfamiliar with the language and society in general 

• Poor guidance in how to cope with the differing culture 

• Poor language skills [in Finnish] preventing cultural integration 

• Having to be independent 

• Feeling alone, homesick, missing home cooking 

• Needing to support oneself financially, but not being able to get a job to 

do so.  

One very profound comment with regard to the language that I found 

particularly poignant was: As the language can be the bridge it can also be a 

border between people (Niemelä 2009, 35-53). Having lived in several foreign 

countries myself, and now living in Finland, I can indeed sympathise with this 

view. Being able to speak the language of the country one is living in can help 

to bridge the gap and facilitate communication. However, not being able to 

speak the language of the country one finds oneself living in, can lead to 

feelings of inadequacy and frustration. 

A lot of these problems could in fact be dealt with before they exist by 

preparing the student for university life and something that could perhaps be 

dealt with better via induction and pre-induction. However, for the university, 

having to contend with those difficulties without a strategy leads to disharmony 

among students and staff alike, and will give the impression of incompetence 

on behalf of the university. Also, by showing students that they can also follow 

a strategic plan through induction, will give them the confidence to persevere. 

New students will need to be introduced to systems that they have never seen 

before such as course registration programmes, IT networks, software, virtual 

learning opportunities, etc. Most of the information can be overwhelming and 

something that needs to be introduced in a structured way whereby the 
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student can recall the important information and also have the ability to 

prepare for. 

Another aspect of induction is that students will suddenly find themselves as 

part of a social group (as explained in the previous chapter) where it is 

expected that social integration is a natural progression. The forming of 

friendships and relationships at university is extremely important for security, 

self-realisation, ego and esteem. This in turn will give the student motivation to 

succeed in a competitive but at the same time supportive peer group. A well 

developed plan for ‘social’ induction as a part of university studies is a must 

for creating cohesion within the group. 

In relation to international students, Ryan (2000, 65-81) explains that 

university lecturers need to be aware of cultural sensibilities. One way to 

encourage socialisation is to encourage the learning of the names of fellow 

students especially if students come from vastly differing backgrounds such as 

East and West. She also explains that the lecturer should make the first 

moves with regards to assisting integration as many students from Asian 

cultures may be uncomfortable and unfamiliar with more western protocols, 

especially with forms of address. Also, it is mentioned that as well as 

university study being stressful on its own, students coming from other 

countries and cultures will also experience many other difficulties compared to 

home country students. Being away from home for the first time and having to 

cope financially adds to the stress of studies. She suggests that international 

students are at a higher risk of academic failure and of dropping out.  

Welcoming foreign students to the university when they first arrive is also 

crucial in terms of student retention. The first few months are the time when 

students commit themselves both academically and socially to their chosen 

university. Students should be welcomed to the country, university, and also to 

the department where they will be studying. Social activities should be 

arranged at a departmental level that allows for more integration between 

students studying in the same programme.  
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3.7 Chapter summary 

It therefore seems that HRM strategy regarding induction can be applied to 

students and universities. If we replace the employee with a student and the 

organisation with a university, we can see that students also need some form 

of structured induction that will benefit both them and the university. Students 

would understand the practices of the university where they will undertake 

their degree, thereby increasing their satisfaction and motivation. Universities 

would benefit from having students that are satisfied and motivated to 

complete the whole of their degree at that university. This would of course 

need support from the staff and in particular the governing body of the 

university to implement a strategic change in how first year students are 

handled and taken care of. 

Having an induction strategy both before and during the first year of studies 

will surely help to smooth most problems for the student and university alike. 

In so doing, it is likely to reduce the number of student resignations during and 

after the first year. In particular, the induction of foreign students would seem 

to be of particular importance and could be treated as a separate issue. 
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4 INDUCTION PRACTICES AT UNIVERSITIES IN THE UK 

The previous chapter shows the necessity for good induction practices at 

universities. There has been a lot of research in the UK regarding student 

retention as losing a student directly affects the financial situation of the 

university concerned, as explained previously. Most induction practices in the 

UK have generally taken the form of an intensive first week or few days where 

rules and regulations are introduced. These practices seem to be changing. 

4.1 Effective induction strategies 

Schofield and Sackville (2005) explain that it is only recent that induction has 

been identified as being the key factor for the student learning experience. In 

their research of good practice at Edge Hill College they looked at the 

induction entitled FIRSTWEEK and found that it was attempting to provide 

four main activities: information related to academic subjects; registration and 

administration; formal university wide info sessions such as learning; social 

activities. From the research, they identified several aspects that need to be 

considered for induction. One of those aspects was: 

The balance between the needs of the new students and 

the needs of the institution. The institution needs certain 

administrative tasks to be completed – the formal 

registration of the student, the provision of “official” 

information to the students (regulations), and the 

conveyance to the student of the academic and social 

ethos of the institution. At the same time the student 

needs to “settle in” both socially and academically.  

In a case study in the Department for the Built Environment at the University 

of Central Lancashire, Ashton-Yamnikar (2006) explains that having an 

effective induction strategy for new students can mean the difference between 

retaining and losing them. The study suggested that the main reason students 

resigned within the first year was because they felt isolated and alone. To 

overcome this, the department instigated two initiatives: firstly tutors would be 

allocated to first year students in order to create and maintain induction and 
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support, and secondly a two-week intense induction programme focused on 

introducing the student to the university, studies and practices, with the 

second week firmly focusing on the social aspect as identified in the previous 

chapter. The research showed that the changes to induction introduced in the 

department resulted in a rise over a three-year period of student retention 

from 75% to 81%. The research also compared departments that did not have 

the induction strategy and it showed that the retention rate was much lower 

and dropped during the same period from just under 60% down to less than 

40%. Surveys were conducted among the students and the results showed 

that they were very happy with the induction. Making friends and bonding with 

fellow students seemed to be the most important aspect.  

Several case studies compiled by Shobrook (2003) show how different 

induction strategies have helped with student retention and also explain that 

pre-induction is a necessary factor that creates the first impression. It is also 

argued that induction cannot be generic throughout the university, but rather 

that it focuses on individual courses [programmes]. At the University of 

Glamorgan, a first-year programme manager was made responsible for 

helping students settle in to their studies through induction and intensive 

interviews were made of students to ensure that their course selections were 

appropriate. A formula to increase retention is also mentioned: 

RET=EID+(E+IN+C)IV. The formula consists of: RET=Retention, EID=Early 

Identification, E=Early, IN=Intensive, C=Continuous, IV=Intervention. It is 

explained that the results show that student retention was up by 50% over 

three years since the practices were introduced. 

Other practices outlined in the above research, show that involving students in 

social activities and introducing games as part of induction help students to 

form friendships and enhances team-building. The topic of the games usually 

related to the chosen field in which the students would be studying, e.g. 

business students ‘playing’ games related to economics such as Monopoly, 

and engineering students given building tasks. 

Shobrook (2003) points out that not all induction strategies have proved 

successful. One university found that students could become overloaded with 

information during the first week. Therefore they decided to extend their 
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normal intense induction week to optional sessions that students could attend 

during their first semester. However, this practice was found to be 

unsuccessful as it seemed students were not motivated to attend because 

they were not ‘credited’ for attending. Also, the students who most needed the 

assistance from induction were the ones that had motivation problems 

anyway, so optional attendance was not a successful solution. 

4.2 Good practices 

Good practices for induction and pre-induction identified by Shobrook (2003, 

12): 

• Send out a personalised invitation to make the student feel welcome. 

• Include a timetable of induction events. Ask the student union if they 

would like to include something. 

• Find a time for the students to meet with their programme leader. 

• Organise an appropriate social/academic activity that helps students 

integrate not only into the university but also with each other. 

• Run an orientation activity where the student has to find their way 

around the university and the existing area. Often fun prizes are given 

as an incentive to achieve this. Treasure hunts can be fun. 

• Spread some induction activities over the first weeks of the 

term/semester; in this way students would not necessarily be over 

loaded with information. 

• Make self assessment tests available to students and link to 

appropriate teaching support. 

• Put information and a draft timetable of induction events on the 

university web pages. 

• Provide a timetable with details of classes and courses as early as 

possible. 

The University of Portsmouth (2008) have produced a policy of induction (see 

appendix 3) explaining what it means, how it should be carried out and who 

should be involved. The policy explains that induction is traditionally carried 

out in the first week before students actually begin their studies, it goes on to 
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explain that now induction should carry on throughout each year of studies. It 

states that induction consists of: 

• Social induction (meeting other students, halls induction, socials, 

Student Union). 

• Geographical induction (where is everything that the student needs – 

department, University, city and so on). 

• Task induction (subject taster lectures, study skills, small-group 

activities). 

• System induction (how does everything work – rules and regulations, 

student support). 

The induction policy (University of Portsmouth 2008) also explains that new 

students have different expectations and can be very nervous when starting at 

university for the first time. Students are apprehensive about making new 

friends at university and whether or not they will be able to cope with the 

demands of studies. Also, induction should provide students with the chance 

to get to know everyone (fellow students and lecturers) and also settle down 

to living in the university town. The policy points out the importance of 

remembering that induction does not end after the first ‘induction’ week and 

that good practice ensures induction continues with social learning activities 

throughout the studies.  

Forrester et al. (2005) identified certain effective practices in induction among 

those students studying via distance learning. Some of their findings relate in 

the same way as those studying in a more traditional way, with the main 

points being: 

• encourage socialisation among students 

• provide information related to administrative procedures 

• show students how support services can be utilised 

• give a sense of belonging 

• support the transition to a new way of studying 
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4.3 Southampton-Solent University 

In a personal interview with the Student Support Network Officer (SSNO), Ann 

Bingham (18 November 2008), it was found that Southampton-Solent 

University handles induction on several levels. Induction is termed in a much 

broader sense as Student Guidance. The responsibility for guidance of 

students is split between the university and the student organisation or union. 

Each study unit [faculty] has a SSNO who is responsible for student welfare 

and personal problems in much the same way as a student counsellor. 

SSNOs often visit students in their accommodation to ensure that everything 

is ok and that students have settled in. For individual courses [degree 

programmes] there is a support tutor who looks after the students at a more 

academic level for their chosen subjects. 

Southampton-Solent has an official induction week that mainly deals with 

registration and administration matters. This then continues as a scheduled 

orientation course that runs for six weeks providing students with varied 

practical information. The SSNO also pointed out that normal study courses 

also provide other necessary information to students especially in relation to 

assignments, assessment, and practical study matters. For international 

students there is an extra induction week [pre-induction] prior to the normal 

induction. The main reason for this is to help with various forms of 

documentation, permits, accommodation, etc. It was revealed that the 

university also has problems with student retention as do other universities, 

and that these practices are trying to reduce the number of resignations. 

There is also a dedicated section of the university website called 

‘Succeed@Solent Induction Essentials’ where students can access electronic 

material and information related to the induction programme. Students are 

required to complete various tasks on a weekly basis in much the same way 

as a normal study course. Information provided by the SSNO suggests that 

students completing the induction programme will be able to do much better at 

the university than those that do not complete it. 

Southampton-Solent also has a special ‘Students 1st Information Centre’ 

dedicated to helping and supporting students. The centre caters for all aspects 
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of student life including career and employment information, chaplaincy for 

support with matters related to faith and religion, counselling with personal 

problems, mental health care, student funding and benefits, advice for 

international (non-British) students, and student affairs for non-academic 

problems. 

With regards to pre-induction, it was explained that all students are sent an 

induction pack when they are accepted by the university. The pack is 

dependent on their chosen field and consists of: 

• Welcome letter 

• Student handbook 

• Induction checklist (see appendix 2) 

• Progress card 

• Instructions for the progress card 

• Introduction to the induction website 

• Introduction of the SSNO 

The main idea for the pre-induction information pack is so that students can 

feel more accepted by the university especially when they have items that 

they can immediately start using in preparation for their studies. One 

interesting item that I found in the induction pack was the student progress 

card. The progress card is valid for one academic year and is the 

responsibility of the student. The information to be recorded is specific to the 

student’s chosen course [programme] and includes personal information, the 

names of the different study units the student chooses, the timetable (fixed 

over the whole year), attendance record for lectures and seminars, and 

assessment dates. Of particular note was the attendance record, and it was 

explained that students need to have regular attendance. The university policy 

is that poor attendance will result in the student being withdrawn from the 

course. Indeed, it was explained in the interview that students who fall below 

the expected level of attendance for their courses can even be removed from 

the university. This I was informed is standard practice in UK universities. 
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4.4 Chapter summary 

It would therefore seem that universities in the UK have many problems 

retaining students in much the same way as universities in Finland. However, 

many of the induction strategies and practices outlined above seem to be 

resolving the situation or at least reducing the amount of resignations each 

year.  

At cross-purposes to this, it is also common practice for universities to force 

resignations from students that show poor motivation via lack of attendance. 

Although students are encouraged and assisted wherever possible, poor 

attendance usually results in the loss of the study place and of course with 

that the university funding from that particular student. 
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5 INDUCTION PRACTICES AT KYUAS 

5.1 International Business Programme 

The International Business programme has been running since 1997 when 

KyUAS was awarded Polytechnic status to teach BBA degrees. The language 

of instruction was English from the start and both Finnish and foreign nationals 

could apply. As can be seen from the chart in Figure 7, in those early days the 

percentage of foreigners in the group was quite low at 21% and remained at 

around the same level until 2006 when there was a sharp rise in foreigners 

and a decrease in the number of Finns resulting in almost even numbers. By 

2007 the situation was reversed with 73% foreigners in the group, a trend 

which is at the same level today. 

 

Figure 7: Trend in the number of Finnish vs. foreign students starting in 

International Business at KyUAS 

From the beginning, the IB programme began each autumn in both Kotka and 

Kouvola Business Departments with around 20 students starting at each 

location. Students applied directly for a specialisation – International 

Marketing in Kotka, and International Trade in Kouvola. The situation changed 

in 2001 when it was decided that the programme in Kouvola should start in the 
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spring instead of in the autumn. However, this did not affect the total number 

of students starting each year. In 2007 the situation again changed when the 

programme was ended in Kotka and all new students were to start in Kouvola 

in the spring. This meant that students no longer applied directly for a 

specialisation as the programme was simply International Business, and 

students would apply for their specialisation choice at the end of their first 

year. Again, this did not affect the total number of students starting each year. 

From 2010 there will again be a change in that the IB programme will start in 

the autumn which is in fact the official start of the academic year. 

5.2 Student resignation rate 

The information shown in Figure 8 relates to the number of students that 

started each year and how many resigned, i.e. the number or resignations 

from each starting group. It can be seen from the trend that the numbers of 

student resignations generally follow the same increase or decrease in the 

total number of students starting in each group. There has been an increase in 

first-year resignations over the last 3 years but it has dropped in 2009. There 

could be many reasons for the drop in resignations. As the question “Why 

haven’t you resigned?” is impossible to ask, it is left to us to surmise the 

reason. For the purposes of this work, one could say that the changes in 

induction have played a major role in retaining students. However, outside 

factors such as the current recession and higher unemployment could have 

also affected student decisions to stay with their studies. 
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Figure 8: Resignation numbers in International Business at KyUAS 

The percentage of resignations of IB students from each starting group is 

shown in Figure 9. The trend here shows that the percentage of foreign 

students that resign has increased over the years. However, when the data is 

compared to the trend in the number of Finnish vs. foreign students shown in 

Figure 7, it can be seen that this is only natural as the number of foreign 

students joining the programme generally increased over the same period. 
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Figure 9: Percentage of IB student resignations from each starting group 

As explained in chapter 1, the data shown in Figure 10 relating to the total 

number of IB students that resigned each year (irrespective of starting year) is 

rather alarming as to the high amount of resignations. However, the number of 

resignations includes not only those students that have resigned to study 

elsewhere but also: 

• Foreign students that have never arrived in Finland although their study 

place was confirmed 

• Students that have never studied any credits although they registered 

as present each year and their study time expires 

• Students whose study time expires (automatic resignation) 

• Students previously registered as present, but cannot be contacted for 

the coming academic year (automatic resignation) 

• Students that need to apply for an extension of study time but ‘forget’ 
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Figure 10: Total IB resignations per academic year 

Naturally, the trend in Figure 10 shows an increase in the number of 

resignations, especially after the first few years since the programme began, 

due to the increasing number of students starting in the programme (raising 

the total number of students studying in the programme) and those not 

completing their studies even after a few years of studies. 

After analysing the data provided by the student affairs office of KyUAS, out of 

the 18 students that resigned their study place during the latest academic year 

2009-2010, the actual number of students that resigned to study elsewhere 

was 5. Those numbers consisted of students that started their studies in either 

2008 or 2009. The rest of the numbers had mostly lost their study right. 

5.2.1 Reasons for resignation in the first year of studies of IB 

Although the only way to find out why students have resigned from studies is 

to follow up asking each student their reasons, in practice this proves more 

difficult than it sounds. Mostly there is no way to contact the student as the 

only information available to the student counsellor is that the student is no 

longer registered with the university. Students rarely indicate in advance their 

intention to resign, although in some cases students have indeed explained 
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some reasons at the time of resignation. Some of these reasons are shown 

below: 

• Boyfriend/girlfriend/spouse moved to another place 

• Boyfriend/girlfriend/spouse studies at another university 

• Want to study closer to hometown 

• Family lives in another place 

• Life situation makes studying impossible 

The reasons given above cannot really be solved by the university once the 

student has started their studies but could be addressed at the time students 

are interviewed when they apply for the study place. A better picture of the 

student’s ‘life’ situation could give an indication as to that student’s realistic 

intention to pursue the whole of the degree at the chosen university. 

From my own experience in confidential discussions with students when they 

first begin their studies, there could be many more important reasons why 

students in the International Business programme resign their study place, 

and in some cases showed that the intention was there long before studies 

began. 

• Want to study in a major city (Helsinki) 

• Many friends already study at another university 

• More jobs available in Helsinki 

• Did not want to study business in the first place 

• Only accepted the study place to get into Finland 

Again, most of these reasons cannot really be addressed by the university and 

are probably true for universities in general, not just KyUAS. Indeed I have 

heard that many universities complain of the same resignation problems. 

However, in some counselling discussions I experienced non-Finnish students 

complained of serious problems (comparable with Yorke; Niemelä; chapter 

3.4) that could be addressed and solutions found: 

• Poor accommodation availability 

• Cannot assimilate to the Finnish culture 
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• Find it impossible to integrate with other students 

• Language difficulties 

• No friends of the same nationality 

• Poor social life 

• Financial situation makes it necessary to find a job 

With regard to the accommodation issue, as KyUAS does not itself offer any 

student accommodation, closer cooperation with the town of Kouvola could 

help the situation. Student accommodation needs to be of a decent standard, 

plentiful in supply, simple to arrange, and within walking distance of the 

university. Although not all the above problems can be solved by the university 

itself, a structured induction programme could help smooth the way for 

students together with changes in the way student social interaction takes 

place within the university in the first year of studies. More social events that 

include students from different cultures would help with making friends. 

Integration into the Finnish culture and the explanation of societal practices 

should be prioritised for foreign students with the help of Finnish students. 

This again could increase the bonding of friendships. As to the necessity for 

some foreign students to finance themselves by finding work, ensuring that 

students are aware of the situation before arriving in Finland is important. It is 

already explained they will need to finance themselves before they arrive and 

this is also a visa requirement. However, students should also be given 

examples of what the normal daily/weekly/monthly expenses are likely to be. 

Also that obtaining part-time work by foreign nationals who do not speak 

Finnish is likely to be difficult in such a small town as Kouvola.  

5.3 Student focus groups 

The groups chosen as the focus of this research were from the International 

Business programme of KyUAS. The first group (IB08) started their studies in 

January 2008, and the second group (IB09) started their studies in January 

2009. IB08 were chosen as the group that could give information as to what 

students should receive during the induction process, giving rise to the 

introduction of an induction checklist and other changes in first year induction 

practices. IB09 were then used as the focus group to test the first checklist 

and other starting procedures that were introduced for their group. 
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5.4 Student requirements of induction 

IB08 students were asked during the Orientation Studies course in April 2008 

to outline a list of important items/tasks/information that they believed they 

should have received during their first 3 months of studies. This was done in 

the form of group work where groups of 4-5 students (out of a group of 40 

students) had 45 minutes to discuss amongst themselves. The make-up of the 

groups was such that there were mainly one nationality in the group, i.e. all 

Finnish, Chinese, Vietnamese, Russian, Nepalese, etc. there was one group 

that was of mixed nationality. At the end of the session, students were asked 

to present their lists and explain the ideas behind them. There followed a 

general discussion about what else could have been included and why. 

The lists each group came up with consisted of many things that students had 

in fact been given or told, but had either not noticed, not been present, or had 

forgotten completely. There were also some surprises when the lists were 

compared with other groups. Especially noticeable was the differences in lists 

with the different cultures of Finnish and non-Finnish students (Table 2). 

Of the Finnish group, the lists concentrated on practical matters directly 

related to studies such as obtaining usernames and passwords for the 

university network, course registration, timetables, and optional studies, etc. 

They also mentioned that cultural awareness should be a topic for discussion 

or a taught course during the very beginning as so many cultures were coming 

together. 

The non-Finnish groups had come up with mostly practical matters related to 

living in Finland and in particular the town of Kouvola. They felt that they 

should have been given things such as a map of the area, a calendar showing 

holidays, shopping facilities, leisure facilities, etc. A more detailed list is shown 

in Table 2 that highlights the main differences. Note: the non-Finnish groups 

also included some study related matters but the order of importance (i.e. 

where in the list they had included them) was low. 
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Another interesting factor was that many of the non-Finnish groups mentioned 

that an introduction to the Finnish culture was important but not necessarily 

how to deal with other cultures in general. 

Table 2: Student recommendations as to what information should have been 

given during the first 3 months of studying (induction) 

Finnish Students Non-Finnish Students 

• Usernames & passwords 
• Course registration system 
• Virtual studies 
• Optional studies 
• Student union cards 
• Library cards 
• Student photocopy cards 
• Timetables 
• Resit examination info 
• Rules and regulations 
• Personal study plan 
• Cultural awareness 

• Town map 
• Finnish calendar of holidays 
• Finnish culture 
• University holidays 
• List of teachers names and their 

photos 
• Where to find teachers rooms 
• Sports facilities 
• Locations of fresh food markets 
• Locations of supermarkets 
• Where to buy ethnic food 
• Finnish dictionary 
• How to open a bank account 
• Local transportation 
• Healthcare 
• Part-time jobs 
• Social care 

 

The discussions of the lists highlighted areas of importance to non-Finnish 

students that are mainly taken for granted by many Finnish students, i.e. the 

university does not need to explain certain things. For example, non-Finnish 

students needed exact information about study times and holidays. At first it 

was assumed they simply wanted to know what the Finnish holidays were, 

and when they would not need to study. However, from the discussions it 

showed that students needed the information due to the fact that many of 

them would return to their home countries during longer breaks such as 

Christmas and summer holidays. They needed to make plans long in advance 

such as purchasing flight tickets, due to the simple fact that the longer in 

advance the flight tickets were booked, the cheaper they were.  

Taking all of the above into consideration, changes were made for the rest of 

induction for that group and also the next group (see chapter 5.6), also an 

induction checklist was designed during the autumn of 2008 and the basic 
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idea introduced to the student counsellors in a meeting held later that autumn. 

The checklist was given approval at the same meeting. 

5.5 Induction checklist in the IB programme 

The basic idea of the induction checklist for students was mainly designed 

along the lines of a structured plan for receiving information related to studies 

and life as a student at KyUAS. The main idea was that students would use 

the checklist themselves as a record for what they had received and also what 

else to expect. The items on the list would be checked off by the student and 

anything missing could immediately be seen. The checklist would also 

prioritise to the student what was important to know and when the information 

would be given. 

The checklist was first created using the information explained in chapter 5.4. 

Discussions were held with interested parties such as other student 

counsellors, IB Programme Head, student affairs officers, library information 

officer, and international coordinator. Each gave some ideas and input as to 

their own recommendations and their involvement with Orientation Studies. 

During autumn 2008, the checklist was refined and new points added to give 

as much information as possible to students. It was also noticed that there 

should be some way of telling the student what to do in case a point on the list 

was not ‘checked off’, such as who to contact in that particular situation. Also 

included on some points was a place for a signature by the relevant person 

showing that the information had been given to the student, e.g. library 

information specialist would sign to show that the student had attended the 

library information session. However, it was later decided that in practice it 

was too difficult to obtain the signatures. 

Each part of the checklist was sectioned in relation to time and according to 

what information would be given at what point in the Orientation Studies. The 

sections were: First week, Period 3 (the first period for IB09), and Periods 4 & 

5, all spring 2009. There was also a general ‘Other’ section for non-time 

related information. The checklist also included a section at the beginning to 

be checked by the student counsellor (myself) at the end of each period to 
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ensure that the student was not missing anything or to give advice if 

something was missing. 

The induction checklist was first introduced to the student group IB09 in 

January of 2009. The group consisted of 38 students at the time from various 

nationalities and backgrounds. The checklist was given as part of the 

induction package and was used mainly for the first week (orientation days) 

and for the course Orientation Studies. 

5.6 Other changes to induction 

Other changes introduced to the induction practices were also introduced to 

the IB09 group starting January 2009. Based on the discussions with the 

previous group, it was decided that foreign students would need more 

information before they arrived. It was found from the International Office of 

KyUAS that Erasmus exchange students are sent a package of information 

related to Finnish culture, customs, weather, clothing, etc. However, nothing of 

this kind was prepared for the full-time degree students. Therefore, in a 

discussion with the IB Programme Head and the International Office (4 

December 2008), an information package was prepared and then sent with 

the acceptance letters to students coming from foreign countries (mainly 

Asia). Most of the information was related to culture, cooking, climate, and 

clothing. This is now part of the standard pre-induction. Other items that are 

sent as part of the package are maps, housing information, student handbook, 

and the IB student guide. 

International student tutors are responsible for assisting exchange students 

when they arrive and begin their exchange period in Finland. However, again 

international (IB) students that study in Finland full-time, have no special 

assistance from tutors. In a discussion with the International Office coordinator 

(11 December 2008), it was agreed that international tutors could also take 

some responsibility for full-time foreign students. It was also discussed that 

tutors should be more ‘visible’ to students so that they could be recognised 

and approached. Tutors are usually given colour-coded T-shirts (according to 

whether they are a normal tutor or international tutor) to wear so that students 

can recognise them. However, from previous experience it had been noticed 
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that tutors would only wear them on special occasions or only during the first 

orientation days. This prevented any ‘late comers’ from being able to 

recognise them. It was suggested that tutors could also be given some kind of 

coloured ‘bandana’ that could be worn more casually than a T-shirt, e.g. 

around the head/neck, wrist, hanging from a belt, etc. This kind of ‘accessory’ 

would probably prove more useful and be therefore used more. Also it would 

not affect the tutor’s individual clothing style choice. However, this is 

something that has not yet been accepted by the International Office. 

In 2007, when the first major change to the IB programme was introduced 

(see chapter 5.1), an international party/evening was introduced to bring 

students together. The initial timing of the event was during the first couple of 

months of studies. The idea came from the IB Programme Head, Ulla Puustelli 

who suggested that the theme could be linked with the Chinese New Year due 

to the timing. The main aim was that students could meet each other and 

learn more about cultures and integration in an informal evening. It took the 

form of a show with various forms of entertainment provided by IB07 (January 

2007 starting) students in different national groups. The idea was developed 

for the following year IB08 students, and volunteers were asked for from IB07 

to help with the organisation of the evening. In 2009 this was taken even 

further by setting the responsibility for organisation of the event with IB07 & 

IB08 students and the performances done by IB09 students. 

Another relevant change to induction is the formation of individual study plans 

(ISPs). The creation of an individual study plan requires that the student 

selects the courses that they are going to study for their degree. Most courses 

are part of the normal curriculum, but there are also many optional choices to 

be made, the most important of all being the actual specialisation choice. 

Students also get to arrange the timing of certain choices, such as practical 

training and international exchange. For many years the practice had been 

that ISPs were created towards the end of the first year of studies when 

specialisation choices were finally made (see chapter 5.1). For IB09 students, 

information related to ISPs was given during the first semester. The intention 

was to give the students a firm grasp of their studies and to start taking 

responsibility for their education from the very beginning. 
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5.7 Student comments regarding the first semester 

In March 2009, IB09 students that started studies in January of the same year 

were asked to provide comments regarding various aspects of induction. This 

was to be carried out as group activities during Orientation Studies. Groups of 

3-5 students were formed and were asked to walk around the room giving 

opinions on various topics as shown below. 

• Topics 

o Induction checklist 

o Orientation days 

o Orientation studies 

o Group dynamics 

o International tutors 

o IT services 

o Student administration 

o International evening 

o Freetime 

The room was set up so that there were boards arranged around the walls 

showing the topics. Each board had plus and minus points, with an area for 

development suggestions. An example is shown in Figure 11. 
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Figure 11: Example of topic comments board 

At each board was a Post-It note-pad. Students were asked to discuss the 

topic and then write positive comments on a note and place it in the left box 

(+). Negative comments were to be placed on the left (-). They were also 

asked to make development suggestions and place it in the box at the bottom 

(DEVELOP). Each group had approximately 10 minutes to complete this and 

move on to the next board. There they were to carry out the same operation 

moving from board to board and also observing the others comments. When 

the boards were all completed students were asked to walk around the boards 

checking what everyone had written and then select a board that had a 

particular comment that they felt was important to discuss or clarify. It could 

have been either their comment or someone else’s. In the following tables, the 

actual student comments relating to each topic is provided. Some of the 

comments have been combined to avoid repetition.  
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Table 3: Induction checklist comments 

Induction checklist 

+ 

• we can check what we should know 
• great idea, basic idea is good and 

useful 
• it is easy to work with 
• it helps a new student about what he 

or she should do from the first days 
• to my mind, the induction list is 

useful to help oneself to orientate in 
studies 

• easy to know what you need to do 
and what you have done 

• no motivation to fill it 
• no links for more information 
• usually do not remember to check 

it 
• useless and somehow boring 
• signatures are sometimes hard to 

get 
• it is too long, I have no patience to 

read all of it 
• it is not installed electronically 

where it may become more easy 
to understand/complete 

• the induction list is checked by a 
lecturer as if we are children and 
are not able to control study 
process on our own 

• easy to forget/lose 
• we seldom use it 
• it is never mentioned 
• doesn’t include everything 

- 

D
ev

el
op

 

• try to make it online 
• give some motivation to fill it in 
• more pictures and photos, less words 
• should be a checklist in Moodle with current things 
• a link under points to check where to find more information about it 
• send by e-mail 
• not so many things to check 

 

The induction checklist (Table 3) was created from student feedback as 

explained earlier. It was then given to the new students as part of their 

induction package when they arrived for the start of their studies. Although the 

students generally expressed the opinion that the checklist was a useful and 

necessary tool to help them with their induction, they also felt that many things 

could be changed. Many felt that instead of a paper version that could be 

easily lost or forgotten, an electronic format should be created instead. Also, 

one of the major criticisms was that students were required to obtain certain 

signatures to ‘prove’ that something had been carried out, and they felt that 

this was not necessary. From the discussions it was also found that certain 

items in the checklist needed to be moved with regard to the timing, i.e. the 

planned time and the time carried out was sometimes different. 
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Table 4: Orientation days comments 

Orientation days 

+ 

• enough information 
• were really very helpful 
• it is very attractive and helpful for us 
• useful during first days 
• free coffee from the vending 

machine 
• help adapt to the new environment 
• useful and fun bus tour for students 

not from Kouvola 
• helps students understand a lot 
• nice welcome 

• sometimes boring 
• waste of time 
• it is not practical 
• lack of information 
• timetable was sometimes not 

flexible 
• no welcome signs 
• some people who came late lost 

these days 
• more information need for optional 

and virtual studies 
• sometimes doesn’t have info that I 

needed to know, boring 
• duration is a little bit too long 

- 

D
ev

el
op

 

• it should be more practical 
• If someone comes late, please show us again 
• board to the lobby with timetables of all groups 
• all changes should be in one place 
• should think/help to the students surroundings outside of studies/school 
• make it shorter 
• more specific and timetables for evening activities 
• send more information before school starts 
• centralizing the information concerning students 

 

Orientation days (Table 4) were arranged for the first week (actually 3 days 

long) of studies. The days consisted of administrative affairs, regulations, 

university facilities, networks, tutoring, student union, etc. Again, students 

were fairly positive about the orientation days but still a lot of negative points 

were found. One of the most important points raised was that as the 

orientation days were given the first week of the semester, the timing being 

the first week of January, some students did not arrive until the second week 

or later. This meant that they missed out on important issues. Also, students 

were of the opinion that some of the information was just uninteresting. They 

explained that the orientation days mostly related to studies and not to life as 

a student. They mentioned that there should have been a lot more activities 

about getting to know one another and socialising. Another problem that was 

discussed was that detailed information should have been placed somewhere 

prominent in the building explaining what was happening and where. There 

was a general opinion that the notices were difficult to find and located at 

several locations. There should have been one central information board only 

for the orientation days for new students.  
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Table 5: Orientation studies comments 

Orientation studies 

+ 

• it is very helpful for foreign students 
• helps students adapt to learning 

environment 
• very helpful at the beginning of the 

semester 
• helps to understand the school 
• helpful for students to know how to 

work and study in new school 
• helps us to know things related to 

our studies 

• sometimes too much information, 
sometimes too little 

• sometimes the course is boring 
• too childish and irrelevant for 

adults 
• takes too much time 
• class time is so long 
• sometimes you feel like a fool 

when you still don’t get how things 
are done 

• too much repetition 
• should be within first period only 
• sometimes feels like a waste of 

time 

- 

D
ev

el
op

 

• more breaks 
• more information about different cultures 
• more discussions 
• needs to be more focused 
• good to have it but not until December, time could be spent on some other courses 
• study in a larger group 
• more guiding to plan our studies, optional, virtual, summer 
• put the information into Moodle 

 

Orientation studies (Table 5) at KyUAS consist of many practical matters 

related to studies and being a student. It also includes counselling and the 

formation of a study plan and course choices. The course lasts for a whole 

year with approximately 80 hours of ‘teaching’. Students felt that orientation 

could be handled within the first period and that this also was sometimes 

boring due to the nature of the content. On the one hand some students felt 

that the information was too repetitive but on the other some felt that they 

were missing things. During the discussions it seemed that Finnish students 

could find a lot of information from printed material and the university website, 

but foreign students needed more explanations even if they had read the 

same information. Foreign students also felt that orientation should be more 

about getting to know fellow students, make friends and have discussions 

about cultural differences. 

 

  



59 

Table 6: Group dynamics comments 

Group dynamics 

+ 

• we have a nice group 
• it is good we can choose group 

members on our own 
• if you have hard working group 

members you are really lucky 
• groups are dynamic enough 
• group members are kind and 

friendly 
• most people are willing to get to 

know each other 
• we are going to be pros in 

multicultural interaction 
• friendly people and no conflicts so 

far 
• teamwork skills 
• good, serves as a means of learning 

to do group work or out of school 
activities 

• it is good for introduction 
• group team – more skills 
• make more friends 
• improve language skills 

• very often people are reluctant to 
do something for the group 

• no individual judgement 
[assessment] 

• not all want to participate 
• language and culture barriers 
• communication is sometimes hard 
• groups are usually made based on 

nationality 
• people have different timetables so 

it is hard to get together 
• group members are not objective 

while assessing other members 
(they give good marks though 
people don’t deserve them) 

• don’t be together enough  

- 

D
ev

el
op

 

• more group activities, maybe some clubs 
• more mixed groups in class and conversations 
• try to explain slowly and know about each other’s cultures 
• smaller assignment for the start 
• some ways to talk on the Internet by MSN or some other program 
• no assessment from students to each other 
• teach about different cultures so we can be a group and understand each other 
• should be more flexible to change the groups 
• find tasks that cannot be divided into several pieces and assigned to each person 

because work is now equal to individual work 
 

Group dynamics (Table 6) referred to the fact that students were placed into 

small groups of 4-5 students of differing nationalities during the first period of 

studies to carry out different group tasks related to courses. Students were 

mainly happy with the way in which this was organised and found that they 

could make friends and improve team working skills. However, there were 

problems highlighted mainly with cultural differences. Also, some groups had 

members that joined late and soon the groups were consisting of a main 

nationality, i.e. a group of 6 students with at least 3 of the same nationality. 

This led to problems in communication and cultural clashes. 
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Table 7: International tutors comments 

International tutors 

+ 

• they give more international 
experience 

• go with students to housing agency 
• organised great outdoor activities 

during welcoming week 
• help lot when we arrive 
• very helpful pick up students from 

railway station at any time of day 
(and night also) with their cars 

• help to buy necessary stuff (pillows, 
mattresses, ...) 

• enthusiastic 
• they organise nice activities 
• during orientation days they made 

fun games 
• they are useful to have 
• showing the way and guiding 

students 

• more concentrating on exchange 
students than IB students 

• always hiding themselves 
• not all are very helpful 
• often rude 
• after one week no-one saw them 
• vanished after first week 
• never met them because they are 

hidden 
• too few tutors 

- 

D
ev

el
op

 

• need to have more social activities 
• they need training 
• they should have contact information and be visibly available to make it easier to get 

help 
• come to tell about activities to class more often 
• consultation hour every week? 
• they should organise something other than bar tours such as sports, dances, 

hobbies... 
• they should know more about what they are doing 
• they ‘must’ be more cooperative 
• some activities to fit everybody 
• tell more details to new students 

 

International tutors (Table 7) are organised by the international office of the 

university and consist of regular students that are rewarded for their time with 

credits. The main role for these tutors is that they help exchange students 

have a rewarding study time in Finland. This was the first time that they had 

helped a large group of international full-time degree students. Although again 

the general consensus of students was favourable, the biggest problem 

highlighted was that were too few tutors and they were not very easy to 

identify. Also, after the first week (orientation days) they were no longer willing 

to assist students. In later discussions with the international office and tutors 

themselves, it transpired that as there were so few of them, their workload 

was such that the number of hours allocated to them had been used up very 

quickly. 
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Table 8: IT services comments 

IT services 

+ 

• they usually act fast on problems 
• we know who to ask if there is a 

problem 
• helpful 
• provide free computers for home 

use [computers no longer in use] 

• some computers lack devices and 
the systems are slow 

• many non-working equipment 
• network unavailable 
• mailbox is too small 
• mailbox unavailable sometimes 
• many programs only in Finnish 
• too many usernames and 

passwords 
• printers get stuck often 
• login passwords different 
• no access outside network 
• information given too fast 

- 

D
ev

el
op

 

• more system languages should be installed 
• combine door access card with library and student card 
• better Wi-Fi service 
• information should not be given so fast 
• put all info in one place on the website 
• program updates should be done in time 
• need faster PCs 
• offer more English information (most info is in Finnish) 
• timetables that can be downloaded to calendar and also iCal format 
• make one password and username for all services 
• as studies are planned around computers, should ensure that each student has one 

 

IT services (Table 8) are provided mainly in looking after the network and IT 

systems of the university. Information is provided to new students on arrival 

with the setting up of usernames and passwords, and as to how the university 

network is used. However, students have to apply for this and the setting-up of 

usernames and passwords can take a few days. Also, those that arrive late for 

the start of the studies do not receive any instruction. Students were also 

issued with an access keycard that allowed them access to the building and to 

the computer classrooms. Students were not very forthcoming with positive 

comments for this topic. The biggest criticisms here seemed to be in relation 

to regular problems with older equipment and network unavailability. Also, as 

KyUAS has teaching mainly in Finnish, most of the computers have operating 

systems and programmes only in Finnish. Only two classrooms out of seven 

at the time were wholly in English, and all computers in public areas were only 

in Finnish. An interesting point of discussion was the fact that wireless network 

access should be more readily available indicating that more students seem 

have their own laptops nowadays.  
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Table 9: Student administration comments 

Student administration 

+ 

• always helpful and happy 
• saves time 
• very helpful service for guidance 
• staff are nice and patient 
• they speak good English 
• friendly service 
• help new students very much when 

they want to know some info about 
school, studies, and so on 

• should help international students 
with their life more 

• is a bit hard to understand 
everything 

• the office is overridden with too 
many Finnish speakers with only 
one English speaking person 

• the services should be categorised 
• sometimes confusing 
• their tasks are not clear to us 

- 

D
ev

el
op

 

• more service in English 
• it would be good if the student admin service took care of students transportation to 

school since most live far from school 
• take some care of foreign students residences and funding 
• send a weekly newsletter to students by e-mail about information about school 

activities 

 

Student administration (Table 9) takes care of student records and 

registrations. There are two student administration officers in the Business 

department one of whom is dedicated to dealing with students studying in 

English. Here it became apparent that students were not completely familiar 

with the role of the student administration officers. Students felt that they 

should take a more active role and help students with their personal lives such 

as arranging accommodation and helping with finding jobs. A particular 

discussion was in relation to accommodation. Students felt that at present the 

accommodation on offer is located too far away from the university. Many live 

several kilometres away and find it a struggle to attend early morning lectures 

especially in winter. Students were also surprised to find that KyUAS does not 

own any apartments for students to rent. It was also stated that the student 

administration officer should arrange transportation for students to the 

university due to them living so far away from the campus, even though this is 

not something that the university is responsible for. 
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Table 10: International evening comments 

International evening 

+ 

• great success 
• everybody had fun 
• a good chance to get all students 

together and have fun 
• shows were great 
• it was fun to participate 
• it is an enjoyable time 
• new talents were found 
• games are so funny 
• created group cohesion 
• brings people together 
• helps to learn aspects of different 

cultures 

• more time to present and about 
own nationality 

• minority nationalities are missing 
• sometimes boring due to late night  
• too close to exams 
• not exciting enough or surprises 
• nothing organised after 

performances 
• connection between different 

groups [performances] is not very 
well because we did not know 
what to do next 

• teachers don’t participate/perform 

- 

D
ev

el
op

 

• after party we should have a big celebration instead of eating food 
• maybe the teaching staff could also prepare some performance 
• smaller groups 
• needs more professional performers and support staff 
• more show rehearsals and practice time 
• invite the whole school 
• put notices on the food about what that are and what they are made from 
• more activities and a longer [all day] show 
• more advertising of the event 
• international day instead of evening 
• arrange it at the weekend 

 

As explained earlier, the international evening (Table 10) was started in 2007 

and has been a popular event developing each year. Students were mostly 

very happy with the event and all expressed that it was fun to take part and 

helped to make friends, bringing people closer together. One of the comments 

suggested that more regular events could be organised. A few minor problems 

were indicated but by far the biggest discussion was that lecturers and staff 

should perform and entertain students. Also it was suggested that students 

could have made much better performances if they had been allowed more 

time for proper rehearsals in the auditorium where the performance was 

carried out. 
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Table 11: Freetime comments 

Freetime 

+ 

• good to have freetime to relax and 
learn more 

• skiing, partying, reading, sleeping, 
cooking something special 

• achieving knowledge from different 
sources 

• watching movies 
• time for entertainment, dancing, 

music, fishing 
• sleep, cook, phone home 

• freetime hours are usually the 
same, no diversity 

• no shops open on Sundays 
• Sundays are boring 
• is not enough 
• not enough freetime in the 

mornings 
• Kouvola is small 
• lack of places to have fun 
• difficult to make friends so too 

much sleep 
• too early wake-ups [therefore] too 

tired to go out in the evenings 

- 

D
ev

el
op

 

• don’t just think about it, go out and do it [Finnish students] 
• wake up early and go somewhere to discover the new land you don’t know [Finnish 

students] 
• the school should give English info about all activities and hobbies to international 

students 
• give enough freetime 
• organise a spring tour to Lapland would be very good and various excursions 
• arrange sports activities and competitions 
• organise clubs such as photography or movie club 
• maybe I should be occupied more in school 
• classes should start [slightly] later and every class should finish before 2pm 
• do not have classes [so] early in the morning 
• pc-game activities and LAN parties 
• freetime should not be spoiled by giving homework 

 

Leisure time (Table 11) outside of the university is something that the 

university has no real control of. However, students did expect that some 

activities (social or sporting) should be organised. When students come from 

areas around Finland or (as is the case with the IB programme) from many 

different countries, it takes time to get to know the surroundings and make 

friends. Some Finnish students felt that it was up to the students themselves 

to find a hobby or interest and simply ‘do it’. It was clear mostly from foreign 

students that this was too difficult to do in a country and culture that they did 

not know. However, even some Finnish students stated that they were not 

aware of what sporting facilities were available outside the university. One of 

the biggest criticisms was that the university does not have any sporting 

facilities of its own. Also, that the student organisation tends to organise social 

events that simply involve drinking parties, something that for most Asian 

students was not acceptable.  
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5.8 Future plans and suggestions 

As the induction checklist proved to be successful in the IB programme, it has 

been recommended that the checklist is used by all student counsellors of 

KyUAS for new students. For Finnish language programmes this would 

require that the checklist is translated into Finnish, and that it would need to 

be adapted according to the requirements of individual programmes in 

different fields. It is also under consideration as to whether it should be made 

into an interactive electronic format and placed onto the Intranet of the 

university. The induction checklist from 2009 has been updated taking student 

comments into consideration (appendix 1) and will be used for the next intake 

of students in IB. 

Pre-induction could also begin with the induction checklist and the sending of 

a relevant information package when students are accepted. It must also be 

remembered that the information flow for foreign students is extremely 

important and as more and more information is being translated into English 

this is indeed slowly improving. For the next intake particular attention needs 

to be paid to the display of information and its location relating to IB studies 

and students. 

With regard to the orientation days that are normally arranged, for the next IB 

study group that starts in autumn 2010 (as opposed to January with the last 

intake), it is being discussed whether some kind of ‘off campus’ social activity 

could be arranged and if a separate induction week should be offered before 

studies actually begin instead of the normal orientation days, at least for 

foreign students. The induction week could concentrate on building social 

networks among students and introduce them to Finnish culture in a social 

and academic context. During this time, team activities could be arranged in 

the form of competitive tasks with some tentative relation to their chosen 

programme. For example, students could be given tasks that relate to 

understanding business concepts but in a more engaging and team building 

way. Tasks could be introduced whereby students would learn some 

fundamental business principles in a more relaxed environment. One example 

could be that students are split into small ‘teams’ and are given flowers to sell 

in the location of their choice, e.g. the town centre. The task of each group is 
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to make a profit and the ‘team’ that makes the most is deemed the winner. 

This will create a competitive but fun atmosphere and encourage teamwork. 

Other ‘games’ could be introduced gradually getting more involved and 

complex. Local businesses could be asked to contribute with regard to funding 

or the donation of items for sale, and also in the creation of the tasks. 

Orientation studies will have a more structured approach in the future. 

Orientation will bring together those members of staff that are directly involved 

with first-year students, e.g. student counsellor, group tutor, student affairs 

officer, virtual studies coordinator, IT staff, library information officer, student 

nurse, etc. Each person has specific responsibilities to ensure that students 

receive the necessary academic and support information to help begin and 

continue their studies. More help will be given to foreign students in particular 

especially in relation to administrative procedures in KyUAS and Finland in 

general. Also, more attention will be paid to the social aspect of making 

friends and expanding social networks. 

International tutors will carry on as they do at the moment attending to 

exchange students. The international office of KyUAS is considering plans that 

may result in special tutors or mentors being allocated to full-time international 

students. This would certainly be beneficial to foreign students but it should 

still be remembered that social integration with all students (especially making 

Finnish friends) is just as important. 

It services are constantly being improved with the updating of hardware and 

software as an ongoing process. Clearer instructions for the use of IT services 

have been produced and more Wi-Fi access is now available. One of the 

remaining issues is that there are still only a few classrooms where the 

operating system is in English. This is particularly perplexing as the Business 

department has a long history of education in English compared to other 

departments. However, is appears that in most other departments of KyUAS 

the operating systems of all computer classrooms are mainly in English. It is 

also hoped that in future students will receive their network usernames and 

passwords as soon as they arrive at the university rather than having to wait 

several days. 
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Student administration is handled by the student affairs officers. For IB 

students there is now a dedicated student affairs officer to help with all matters 

relating to student records and other administration concerns. More 

documentation is being updated and translated to English and necessary 

forms relating to international students and their needs are being slowly 

introduced. 

In 2010 the international evening will be further developed when the new IB 

students will begin their studies. It is intended that all of the responsibility for 

producing the evening will be carried out by the new group and that possibly 

there will not be individual nationalities represented but rather an international 

group. This will hopefully help students to better socialise and communicate 

with their peers. It is also intended that this evening will directly form part of 

orientation studies and will therefore be included as a 1 credit unit to further 

motivate students to participate. A more defined budget should also be 

prepared and funding sought to make for a more enjoyable event. 

An important aspect of any student’s life is of course leisure time. Although the 

university cannot directly affect what students do when not studying, there 

could be some way of encouraging activities outside campus. The establishing 

of clubs or societies could help with this. Also, students will be made more 

aware of the leisure facilities offered by the town and representatives of local 

facilities could be invited to ‘promote’ their offerings. The student union and 

local organisation should also be more involved in this.  
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6 CONCLUSIONS AND PROPOSALS 

Although each chapter includes a brief summary, this chapter also explains 

some of the main conclusions reached as a result of this research. 

From the chapters relating to HRM induction and student induction in UK 

universities, it would seem that there is an established basis to develop a 

strategic induction strategy at Kymenlaakso University of Applied Sciences in 

relation to the International Business programme. The high growth in the 

number of foreign students and the problems raised by students also clarifies 

the need for a more specialised induction strategy that takes the needs of 

international students into account. 

The research conducted into the IB programme shows that the need to reduce 

the number of student resignations is quite clear, especially with regard to the 

relatively high number of first year resignations. Although the indications at 

present show a decline in the number of resignations over previous years, and 

possibly as a result of the changes implemented as part of this research, it 

must be remembered that an induction strategy is something that needs to be 

developed over the long-term, analysing and adapting it as necessary. 

One of the first stages to help reduce the number of potential student 

resignations is during the application procedures. Students that pass the 

entrance criteria for applying to the university through the joint application 

system need to pass the entrance examinations. These consist of written tests 

and a brief interview conducted at present by the university’s own untrained 

(in interviewing) lecturers in pairs. I firmly believe that more emphasis should 

be placed on the interview to gain a clear picture of the applicant’s motivation 

to study in the International Business programme. The written tests only 

assess the applicant’s knowledge abilities but do not assess any motivational 

goals or personality profiling. This could be achieved with a more in-depth 

interview and will provide a clearer indication for establishing the applicant’s 

propensity and willingness to learn and complete their studies at KyUAS. I 

further propose that the interviews are carried out by selected key staff 

involved in the programme and that they are given training in interview 
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techniques. This will go some way to ensure that the interviews will be more 

consistent and provide a reliable appraisal of the potential student.  

If student tutors are going to be utilised, they need to be more visible, 

especially so during the first few weeks of the academic year, but also on a 

day-to-day basis throughout the year. The utilisation of student tutors during 

induction could help students assimilate to the Finnish culture and feel more 

welcomed. This in turn would increase their willingness to remain at KyUAS 

and complete their studies. Mentor students could also be introduced 

consisting of second and third-year students. These could help to provide 

more informal support and assistance especially when similar nationalities are 

assigned, e.g. a second or third-year Chinese student could be a mentor 

student to a group of first-year Chinese students. In this way the experiences 

of study life in KyUAS of the current student will be transferred to the new 

students. Solutions to any problems that have been found could be directly 

passed on. It is my opinion that the student union and local student 

organisation need to take a much more active role in student wellbeing. 

During the induction stage students need help understanding all of the IT 

systems of a working university. This is a daunting time for new students 

some of whom are not at all familiar with the applications and protocols. This 

can sometimes be especially true for foreign students for whom the systems 

are entirely alien. In some cases there can be students that have had no IT 

experience at all before arriving in Finland. When the IT induction is given, 

these students often lack the fundamental skills in understanding what they 

are meant to do. Special attention should be paid to the needs of these kinds 

of students and separate basic IT instruction could help. In cases where 

students arrive late at the start of the academic year, a plan should be 

instigated that can give this separate instruction especially in the usage of the 

KyUAS network. This could be offered as a short intensive course by the IT 

department; possibly by the trainees that are working there who themselves 

are extremely familiar with the systems. It will be in everyone’s best interests 

that students are able to work with the technology that they will utilise in their 

studies at the university. 
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In dealing with international students, cultural sensitivity should also be 

encouraged especially for staff members that have not had a lot of experience 

dealing with students from other countries and vastly different cultures. It is 

necessary to ensure that all staff that will come into contact with foreign 

students or that need to deal with them for their studies have an extremely 

good command of the English language, especially so for all IB lecturers. This 

is something that has been pointed out by students as being poor in some 

cases. When there are communication problems with foreign students both 

the student and the staff member can feel frustrated and any problem will 

surely escalate. This could of course result in the student feeling unsupported 

and in extreme situations ultimately lead to resignation from the university. 

This of course is something that can and must be avoided. Although it has 

been stated many times by the governing body of the university, and is part of 

the ongoing vision of the future, there is still a long way to go before the 

university could be classed as truly international. 

It is necessary to create a student induction policy along the lines of that 

shown in appendix 3. This would ensure that all members of staff are aware of 

how and why induction practices as carried out. Based on this work, I have 

created a proposal for a strategic induction process which is shown in Figure 

12. At each stage of the process there will be certain staff members involved 

providing information and support for students. The induction should last for 

the full degree programme and not only for the first year – although it should 

be remembered that most emphasis should be given to the first year as this is 

when students are most likely to become disillusioned and resign from the 

programme.   
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Figure 12: Proposed strategic induction process 
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It must be noted that commitment to an induction strategy has to come from 

within the organisation and needs the support of the whole academic staff in 

order to be effective. Also, it should not be forgotten that students must 

ultimately take responsibility for their studies if they are to be successful – 

universities can only be responsible for facilitating learning and assisting 

students wherever possible. A consistent and efficient induction strategy will 

hopefully lead to a successful and more profitable university and a greater 

number of successful students with highly profitable careers. 
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